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PfA (PSHCE & RSE) Education at Northgate School Arts College
Curriculum Intent: The Big Picture
We are a diverse special school that serves pupils with a wide range of special needs.
Every pupil is unique, and each pupil has within them varying abilities, skills and
interests that can far surpass expectation or the presupposed limitations of their needs.
At Northgate, we have high expectations and aspirations of all pupils, and aim to
expose them to powerful knowledge, meaningful experiences and a coherent, wellsequenced curriculum that meets expectation by ensuring that the needs outlined in
every EHCP are met in line with the Preparing for Adulthood objectives, and our pupils
are ready and equipped to make a positive contribution to society.
We are a special school with 3 distinct learning pathways:
➢ Pathway 1: enhanced provision for pupils with the most profound intellectual
and physical learning needs
➢ Pathway 2: for pupils whose primary need is ASD with learning abilities that
range from WTS to GDS
➢ Pathway 3: Pupils with other primary needs, with learning abilities that range
from WTS to GDS
Our PfA (PSHCE & RSE) curriculum must:
➢ Be relevant for all pupils
➢ Meet all needs
➢ Incorporate the pupils’ EHCP outcomes and short steps and associated care
plans, therapies and interventions
➢ Recognise the PfA outcomes and pupils’ potential post-16 pathways.
What do Our Children need?
PSHCE is an important subject to teach, it is vital if pupils are to learn how to keep
safe and healthy in an ever-changing world.
The PSHCE curriculum must also recognise the important role of the ‘golden thread’
elements that are represented and reinforced across all areas of the curriculum.
These are:
Personal development (Character Education, Behaviour and Wellbeing)
Safeguarding
Spiritual, moral, social and cultural (SMSC) development
The promotion of fundamental British values.
The local labour market (LMI) : preparing our pupils for employment
Acknowledge the links and importance of Preparing for Adulthood, the EHCP
process and CAFA ‘2014 and the Equality Act 2010.
➢ Literacy
➢
➢
➢
➢
➢
➢
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Our children deserve a high quality, multi-modal, engaging PSHCE offer that
incorporates:
Well planned and thoughtfully implemented visits out of school
Visiting speakers
Forums to debate, discuss and share
Opportunities for parents, carers and stakeholders to engage in and enhance
the curriculum experiences on offer
➢ Dropdown days themed weeks
➢ Opportunities to apply taught skills and knowledge to ‘real life’ situations
➢ A fully integrated model that supports interleaving of powerful knowledge
and skills to increase commitment of what is taught to long term memory.
➢
➢
➢
➢

Our curriculum:
The Northgate Formal Curriculum: A High quality, coherent and sequenced curriculum
that combines the core needs of every pupils EHCP Outcomes and short steps with:
Health and Wellbeing, Relationships Education, and Living in the Wider World with
Careers Education, Character Education, and British Values, SMSC and Protective
Behaviours and bespoke specialist support. The PfA: (PSHCE&RSE) curriculum
comprises of:
➢ The Equals (Semi-Formal) Curriculum: A High quality, coherent and sequenced
curriculum for pupils unable to access all of the elements of the Formal
Curriculum.
➢ A an adaptive, broad curriculum based on the Thematic model set out by the
PSHE Association, taught by aspirational teachers, who strive to be experts in the
subject and see PSHCE as more than just a lesson, but a pathway to success.
➢ High aspirations and expectations of every pupil through the medium of the
Growth Mindset ideology.
➢ Clear understanding of each pupil’s needs, and the importance of a personcentred approach through the Preparation for Adulthood, VISTA and a range of
personalised criteria focused around the outcomes in each pupil’s EHCP and
targets set by key professionals involved in the EHCP.
The PfA curriculum also aims to:
➢ Encourage critical thinking, discussion, debate, visits, speakers and every
opportunity to seek the widening of experience and enhance opportunities to
develop Cultural Capital, Citizenship, community cohesion, social skills and
language development.

pg. 2

Susan Nembhard

August 2020

➢ Embed quality, accurate assessment, making reference to the needs outlined in
the EHCP, and incorporating lifelong learning goals that embed and build a
culture of self-belief and confidence.
➢ Deliver High quality and enacted feedback through a range of effective verbal
and written methods.
➢ Capitalise on the wealth of resources, health professionals and organisations that
are local to school.
➢ Embed and enact dedicated reflection and consolidation time through high
quality Wellbeing and Language and Communication teaching and
intervention, an interleaved curriculum (to build upon skills and knowledge) and
opportunities to talk about their learning in ‘real life’ situations.

Preparing for Adulthood:
As a special school, we have a duty of care to ensure that ALL pupils have a secure
understanding of the world around them, with clear expectation of a quality
instruction in all areas of the PfA framework (amongst other things):
Relationships and Community:
•

•
•
•

Travel training, shopping training,
community interaction and social
independence
Safeguarding and protective
behaviours
Understanding health pathways
Managing social and personal
relationships

Planning for Good Health:
•
•
•
•
•

Understanding how the body works, and their own needs affect their bodies.
Meeting care professionals and understanding who their professionals are.
Knowing how to access and engage with key medical care: 111,999, A&E
and other therapeutic services.
Visits to GPs or medical centres
Visits, targeted interventions and bespoke Programmes of Study delivered by
the school nurse, Senior Specialist School Support worker (School Nurse
Team), the academy’s Parent Support Advisor and other specialists that the
school refers to via the Education Health Care Plan process.

Friends, Relationships and My Community:
•
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•
•
•
•
•
•
•
•

Self and co-regulation
Understanding the needs of others
Developing empathy and good communication skills
Developing emotional intelligence
Identifying positive and toxic relationships, and what to do about it.
Accessing local services with friends or peers
Online safety
Mate crime and recognising signs of danger in the community or from other
peers.

Housing:
•
•
•
•

Understanding the local community
Discrete teaching of money management and the cost of living
Discrete teaching through Careers lessons regarding the local labour market
Discrete teaching of independence skills: cooking and nutrition, self-care and
life skills.

Employment/Employability:
In addition to the PfA curriculum, pupils are also taught discrete Careers lessons,
which further explores employability skills, core competencies (soft skills) and
coverage of the Gatsby Benchmarks in a sequenced and coherent curriculum
model. Careers at Northgate aims to be relevant, meet need and be enacted, and
therefore promotes employability skills through:
•
•
•
•
•
•
•
•
•
•
•

Pupil apprentices (all years-Pathways 2&3); line managed by key staff
Theme days
Assemblies
Visiting speakers
Visits to employers and places of work
A good 14-16 qualification-secure offer (College or offsite provision)
Parent careers ambassadors
In-class job/responsibilities (all pathways)
Maintenance of ‘Careers Profiles/Vocational Profiles’, which outline personal
aims, goals and outcomes.
Use of Compass+ to manage and assess the effectiveness of Careers
provision.
Support, guidance and Quality Assurance meetings from and with our
Enterprise Adviser and SEND SEMLEP Adviser.

Developing Independence:
•
•
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•
•
•

Re-visit areas of need and allow pupils to take the lead.
Adapt the curriculum in order to meet the PfA outcomes
Liaise with parents, carers and external professionals to make sure that the
offer is relevant and appropriate.

Principles of Implementation:
Implementation PfA will be seek to:
➢ privilege critical thinking over task completion, yet support real-life
experiences that are well-matched to individual need.
➢ be delivered in discretely timetabled lesson slots to support clarity for staff and
pupils
➢ evidence learning and progress through a range of recording methods and
media that meet the needs of learners
➢ Holistically incorporate other therapies and external support recommended
by external health and wellbeing professionals, such as inter alia The
Educational Psychology Service, CAMHS, Action for Asperger’s and
Alternative Directions.

Impact: Assessment and commitment to making taught knowledge ‘stick’:
➢ Pupils need opportunities to reflect on their learning and its implications for their
lives.
➢ Teachers need to know that learning has taken place, be able to demonstrate
progress and identify future learning needs.
➢ Assessment increases pupils’ motivation and improves learning, as their raised
awareness of their progress illustrates the value of this learning.
➢ Assessment allows the leadership team, parents, governors and school
inspectors to see PfA education’s impact on pupils and whole school
outcomes, such as Ofsted judgements on personal development,
safeguarding, spiritual, moral, social and cultural (SMSC) development and the
promotion of fundamental British values. Without assessment, all a school can
do is describe its provision, not show its impact.
➢ The DfE also states in the statutory guidance for Relationships, Sex and Health
education that “schools should have the same high expectations of the quality
of pupils’ work in these subjects as for other curriculum areas” — therefore
assessment for and of learning should be central to our PfA (PSHCE & RSE)
education provision.
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➢ Clear use if assessment tools that can assess universal skills and knowledge in a
special needs context, and can be transferred and understood in universal
contexts of further education, employment, training or social care.

The Curriculum: How PfA is planned, sequenced and mapped:
➢ Planned using a series of curriculum maps that support a sequenced and
coherent spiral curriculum that is adapted to incorporate developmental
needs of pupils:
➢ The PfA offer is curriculum-wide, and because it is based on a blend of the
PSHCE Association, EQUALS and Preparing for Adulthood models, it meets the
diverse needs of all learners.
➢ All planning is sequenced, and coherently planned using a Curriculum Map,
which clearly outlines the Intent for Year group,
➢ Content, Skills and Knowledge to be taught by each year group and pathway,
each term.
➢ Assessment is also clearly outlined. Termly topics make reference to the Themes
outlined in the PSHE Association SEND, and KS1-4 Frameworks (July 2020), and
Preparing for Adulthood Pathway descriptors, which have been enhanced to
reflect the wider needs of our pupils, with additions that aim to support cohortwide and individual needs.

For Pathway 1, topics, and scope and breath of study are blended to include
Programmes of Study from Years 1 to the pupils’ appropriate year groups. Adaptation
of content will depend on the SEND needs of each cohort, and teaching is scaffolded
and differentiated under the banner of a series of ‘Big questions’.
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For Pathways 2&3, topics and breadth of study mainly follow the PSHE Association KS14 Framework, wording and content guidance. However, staff are able to adapt
across to planning and resources outlined in Pathway 1 mapping, and there is greater
focus (especially in Pathway 2) for additional references to The Autistic Association
and other appropriate bodies, and should ensure that content, resources (such as
visual aids) and implementation meets the needs of the cohort. Staff should
differentiate and scaffold content, knowledge and Skills in accordance with the
needs of each pupil’s EHCP, and liaise with specialist support service and specialist
counsellors, where delivery of content deems it necessary to do so.
Planning between pathways is interchangeable. Staff will need to gauge when it is
appropriate to teach content and learning intentions in between pathways.
Equals (SLD/MLD Semi-formal elements and formal curriculum models): The Equals
Curriculum is used to support the teaching of pupils with complex needs, and who are
unable to outwardly demonstrate understanding some taught concepts. The needs
of these pupils are classed as more severe, and warrant the prioritisation of a specific,
specialist, enacted experiential curriculum, which holistically support social skills,
development of wider executive skills and greater communication and interaction
with others, and the outside world. Equals offers a bespoke RSE programme of study,
as well as other schemes that
support PfA and wider learning,
and staff should use this
framework exclusively as the
main PfA curriculum and assessment criteria.
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Overview of topics taught: (including Pathway 1 BIG Questions)

Year/

Term 1

Term 2

Term 3

Term 4

Term 5

Term 6

Term:

Health and
Wellbeing

Living in the
Wider World

Relationship
s

Health and
Wellbeing

Relationships

Living in the
Wider World

Year 7

BQ: What is
transition?

What is
independent
Living?

What is the same Who helps to Who is special to What can we do with
and different
keep us safe? us?
money?
about us?

Year 8

How can
What jobs
drugs
would we like?
common to
everyday life
affect health?

Year 9

How can we
manage our
feelings?

BQ: What is
bullying?

What jobs would What are
we like?
families like?

Year 10

How can we keep
healthy as we grow?

What decisions How do
can people make friendships
with money?
change as we
grow?

Year 11

How can we help
in an accident or
emergency?

BQ: How does
applying for a
job and
interview
work?

First Aid
Qualification

How do we
BQ: What makes How can we manage
recognise our up our identity? risk in different
feelings?
places?

What can help How do we treat How can the media
us grow and
each other with influence people?
stay healthy? respect?

How can we
keep healthy
as we grow?

BQ: What might Why should we
eat well and look
make me
after our teeth?
vulnerable when I
leave school?

What will change What is it like to be at
as we become
work?
more independent
?

What kinds of
relationships will
I see when
I leave school?

What is mate
crime?

Transition:
BQ: Can I shop
with greater
independence?
BQ: Can I get from
A-B on a bus?
BQ: Can I read a
timetable?
BQ: Can I talk to
strangers safely?
BQ: Can I manage
money more
independently
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➢ How is PfA Implemented?
KS3: Pupils have 3 discrete PfA lessons per week, and an additional discrete Careers
lesson per week.
KS4: Pupils have 2 discrete PfA lessons per week, and an additional Careers lesson per
week.

Pathway/need

Offer:

Semi - Formal
Personalised
to
meet need of pupils
who won’t ‘fit’ into
a Pathway.

P1

P3

KS3
3 lessons of PfA p/w
(Careers 1 lesson p/w)

KS3
3 lessons of PfA p/w
(Careers 1 lesson p/w)

KS4
3 lessons of PfA p/w
(Careers 1 lesson p/w)

KS4
3 lessons of PfA p/w
(Careers 1 lesson p/w)

KS4
3 lessons of PfA p/w
(Careers 1 lesson p/w

Planning
sources:
(not
exhaused)

v

Implementation ➢
(examples- not ➢
exhaustive)
➢
➢
➢

➢
➢

➢

Taught lessons
1:1 and small
group work
Out and about
experiences
Travel training
Social Skills in
class and in the
community
SaLT support
Photos, booklets
and progress
recorded by
staff in pupils’
Vocational/PfA
Profiles.
EHCP review

➢
➢
➢
➢
➢

➢
➢

➢
➢
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P2

KS3
3 lessons of PfA p/w
(Careers 1 lesson p/w)

Taught lessons
1:1 and small group
work
Out and about
experiences
Travel training
Social Skills in class
and in the
community
SaLT support
Photos, booklets
Photos, booklets
and progress
recorded by staff
and pupils in
Vocational/PfA
Profiles.
1:1 or small group
support via PSA.
Access to ELSA

➢
➢
➢
➢
➢

➢
➢
➢
➢
➢

➢
➢

Taught lessons
1:1 and small group
work
Out and about
experiences
Travel training
Social Skills in class
and in the
community
SaLT support and
BLANKS
1:1 or small group
bespoke sessions
Counselling
Access to ELSA
Photos, booklets
Vocational/PfA
Profiles
Workbooks
Worksheets
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➢
➢
➢
➢
➢

➢
➢
➢

➢
➢
➢
➢
➢

Taught lessons
1:1 and small group
work
Out and about
experiences
Travel training
Social Skills in class
and in the
community
SaLT support
1:1 or small group
bespoke sessions
Photos, booklets
Vocational/PfA
Profiles
Counselling
Access to ELSA
Workbooks
Worksheets
Photo evidence
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➢
➢

Theme Days
EHCP review

➢
➢
➢

Photo evidence
Theme Days
EHCP review

➢
➢

Theme Days
EHCP review

Impact:
Assessment
via:
MAPP
PfA Profiles
SkillsBuilder
Overall
tracking of
experience
and impact:

How PfA is taught:
➢ The approach to teaching PfA follows the following guidelines- based on the
Islington Model. More in-depth exposition of how PfA is implemented at
Northgate School Arts College can be found in the document: ‘Preparation for
Adulthood: Teaching and Learning, Pedagogy and Assessment. Handbook for
Delivery, September 2020.
Amongst other things, teachers and support staff:
➢ teach using Direct Instruction
➢ break down the learning outcomes into smaller steps so that they form the
basis of a lesson or series of lessons.
➢ embed concepts and skills by re-visiting, re-enforcing, consolidating and
generalising previous learning, as well as introducing new concepts,
knowledge and skills in an interleaved and spiralled way.
➢ Focus on one concepts or a limited number of concepts within each stage.
re-visit content through cross-curricular learning and/or through other
activities in school.
➢ offer both explicit and heuristic learning opportunities and experiences which
reflect pupils’ increasing independence (where applicable).
➢ for Pathway 1 (or those with similar abilities and needs) staff incorporate the
six stages into school assessment procedures, so that pupils’ progress can be
monitored both within lessons as well as over a period of time.
➢ identify pupils’ starting points.
➢ give meaningful feedback as well as next steps for pupils.
➢ offer a range of appropriate sensory experiences at the ‘encountering’ level
tailored to individual pupils, in addition to responding to adult prompting.
➢ provide opportunities both in and out of school to promote physical, social and
emotional understanding as pupils move through progressive stages of
development.
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➢ Using the strand in the planning framework that best matches the
Programme of Study topic which is being taught to the rest of the
class.
➢ Using the learning outcomes in the planning framework to support
targets and identified areas of need in a pupil’s Education, Health
and Care plan (EHC).

Impact: How PfA is assessed: Methodology
Assessment in PfA uses the PSHE Association assessment SEND and KS1-4 frameworks, and
is especially important to evidence the progress of pupils with SEND and in order to identify
future learning needs.
For some pupils this may entail very small steps which are consolidated and reinforced by
re-visiting their original learning. Other pupils may be able to progress through the content
at a greater pace. It is important that the method or recording of progress matches the
pupils’/cohort’s needs and fully represents WHAT has been taught and learned
(committed to long-term memory and can be enacted independently by pupils without
significant adult prompting).
Therefore: ALL pupils are assessed via the Assessment protocol below:
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Staff use the SEND PSHE model of assessment for pupils in Pathway 1, or those for whom
the SEND/Primary mapped content is more appropriate.
For pupils for whom the Secondary content is most appropriate, staff will complete
assessment in line with appropriate assessment descriptors.

In practical, day-to-day terms, PFA is assessed using the following Assessment
Systems:
The most meaningful model of assessment in PSHE education, especially for pupils with
SEND, is ipsative assessment — in which a pupil’s own starting point is the benchmark
against which progress is measured, rather than the performance of others or the
requirements of an exam syllabus. This gives us the following model for assessing learning
in PSHE education:
Carrying out a baseline assessment activity at the beginning of each new topic will ensure
that the subsequent learning starts where the pupils are, is matched to their individual
needs and allows progress to be demonstrated or measured. Examples of activities that
lend themselves to baseline and end point assessment are outlined below. There should

be planned opportunities for teachers to conduct a range of low and high stakes
assessments in line with individual progress/needs:
Additional ideas for activities to demonstrate learning at the end of lesson or a
series of lessons could include:
• pupil presentations to the rest of the class or group (prompted/supported by
an adult or peer if necessary),
• producing images/pictures/photographs/blogs of pupils’ work for display in
the classroom or around the school, or in a large book (these could be shared
in school newsletters or in an assembly)
• filming/audio recording of pupils’ work when they have demonstrated a
particular skill or attribute. All the activities above provide assessment evidence
in their own right and where a baseline activity has been revisited it is usually
very easy to demonstrate the nature and extent of progress made. The
different methods of gathering evidence of progress set out above can be
incorporated into a more formal method of recording attainment if desired by
assessing against success criteria.

➢ MAPP: is used for pupils who access the PfA elements via the Equals Curriculum.
MAPP doc HERE:
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PfA Profiles: based on the PSHE Association Planning Framework for SEND, EHCP
and PfA outcomes:
The Northgate PfA Profiles uses the developmental stages set out in PSHE Association
SEND and KS1-4 guidance (July 2020), and the Programmes of Study aligned to each
area of curriculum focus. All elements of the PSHE Association Assessment criteria are
mapped, and have been adapted to meet the spectrum of needs of the pupils.

Pathway 1 Assessment Descriptors: Marking Progress:
➢ Progress for pupils in Pathway 1 will follow the Six step Assessment model
and criteria set out by The PSHE Association SEND Framework, 2020.

Progression Descriptors
Encountering

Foundation

Core

Development

Enrichment

Enhancement

➢ Pathways 2 & 3 Assessment Descriptors: Marking progress:
Progress for pupils in Pathways 2&3 will be assessed using the RAG traffic light system.
Descriptors will follow the PSHE Association KS1-4 Assessment Model and criteria.

Overarching Progress:
➢ Overarching progress across all areas of learning (cross-phase and crosscurricular) are recorded in the pupils’ PfA Profiles, and have been adapted to
suit the varying needs of our pupils, and act as a holistic record of progress.
➢ . Teacher assessment also incorporates additional descriptors linked to SEND
and pupil need.
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Pupil PfA Profiles:
➢ All pupils in all Pathways have a Profile of work where all taught content is kept.
➢ This complements the ‘My Gatsby Journey’ Careers portfolios used to house
pupils’ Careers and Enterprise work, certificates and other evidence of
achievement and progress.
➢ Staff submit data ‘data drops’ three times per year, in line with the Assessment
Policy. However, progress may also be recorded in ‘real time’: as and when it
happens.

Sex Education

In accordance with the Relationships Education Relationships and Sex
Education regulations, (RSE) and Health Education (England) regulations, 2019,
made under sections 34 and 35 of the Children and Social Work Act, 2017 has
made relationships education mandatory for students receiving primary
education, and for Relationships and Sex Education compulsory for students
receiving secondary education compulsory from September 2020. Health
Education is compulsory in all schools.
Parents have a right to request to withdraw their child from sex education
lessons (marked red on the PfA curriculum map). Parents cannot withdraw their
child from the Relationships or Health content of the curriculum. The request
for withdrawal from sex education must be done in writing, and letters
addressed to the Executive Headteacher and Designated Safeguarding Lead.
The Executive Headteacher and Designated Safeguarding Lead will address
the concerns stated in the letter with the child’s teachers, and will consult the
Education Health and Care Plan to ensure that all aspects of the child’s
developmental (SEND) profile have been considered.
In terms of sex education lessons, under the new guidance, pupils are able to
opt in to lessons that contain discrete teaching up to 3 terms before their 16th
birthday. However, we are a diverse special school; therefore, all teaching will
be matched to each child’s/groups SEND profiles and mental competence.
Sex education will NOT promote sexual activity, or impose any particular social
or cultural point of view. The curriculum MUST:

•
•
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•
•
•
•

•

•
•

Teach skills and knowledge that help pupils to keep themselves safe,
healthy and thrive, and to know how to continue to thrive in the future
Involve health professionals in the delivery of sensitive or specialist
content as and when appropriate
Be delivered in a sensitive, balanced, well-planned and coherent way,
which recognises the needs and context of the child
Teach children the correct vocabulary in order to ensure optimum
capacity for self-safeguarding and understanding of themselves in a
healthy way
Access the current Public Health Agenda to reduce risk of STI’s
unplanned pregnancy, risk of victimisation or criminal targeting or
personal or social vulnerability
Support pupils in developing an understanding of self-respect, mutual
respect, self-confidence and empathy (self and co-regulation)
Be non-judgmental: all viewpoints count and should be explored with
equal depth and efficacy

An outline of discrete sex education can be found in the table below:

Year/

Term 3

Term 4

Term 5

Term:

Relationships

Health and Wellbeing

Relationships

Who helps to keep us safe?

Who is special to us?

P2&3:

P2&3

Year 7 What is the same and different
about us?
EP:
• to use the correct names for
the main parts of the body,
including external genitalia;
and that parts of bodies
covered with underwear are
private
Year 8

• how to manage physical
• how to evaluate expectations
and emotional changes duringfor romantic relationships •
puberty • about personal
about consent, and how to
hygiene • how to recognise seek and assertively
and respond to inappropriate communicate consent
and unwanted contact
How do we recognise our feelings? BQ: What makes up our identity?
EP:
• how to manage physical and
emotional changes during puberty •
about personal hygiene • how to
recognise and respond to
inappropriate and unwanted contact
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P2: • the qualities of positive,
healthy relationships • how to
demonstrate positive behaviours in
healthy relationships
about forming new partnerships and
developing relationships • about the
law in relation to consent • • about
the risks of ‘sexting’ and how to
manage requests or pressure to send
an image
P3: : • the qualities of positive, healthy
relationships • how to demonstrate
positive behaviours in healthy
relationships • about gender identity
and sexual orientation • about
forming new partnerships and
developing relationships • about the
law in relation to consent • that the
legal and moral duty is with the seeker
of consent • how to effectively
communicate about consent in
relationships • about the risks of
‘sexting’ and how to manage requests
or pressure to send an image
•
Year 9

What can help us grow and
stay healthy?

How do we treat each other with
respect?
EP:

• to take increased
Sec- BESPOKE specialist
responsibility for physical
intervention only:• about
health, including testicular self- readiness for sexual activity,
examination
the choice to delay sex, or
enjoy intimacy without sex •
about myths and
misconceptions relating to
consent • about the
continuous right to withdraw
consent and capacity to
consent • about STIs,
effective use of condoms
and negotiating safer sex •
about the consequences of
unprotected sex, including
pregnancy • how the
portrayal of relationships in
the media and pornography
might affect expectations •
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how to assess and manage
risks of sending, sharing or
passing on sexual images •
how to secure personal
information online
P2: how the portrayal of
relationships in the media and
pornography might affect
expectations • how to assess
and manage risks of sending,
sharing or passing on sexual
images • how to secure
personal information online
P3: : how the portrayal of
relationships in the media
and pornography might
affect expectations • how to
assess and manage risks of
sending, sharing or passing
on sexual images • how to
secure personal information
online
BESPOKE/specialist intervention
only: • about readiness for
sexual activity, the choice to
delay sex, or enjoy intimacy
without sex • about myths and
misconceptions relating to
consent • about the continuous
right to withdraw consent and
capacity to consent • about
STIs, effective use of condoms
and negotiating safer sex •
about the consequences of
unprotected sex, including
pregnancy •
Year 10 How do friendships change asHow can we keep healthy What will change

we grow?
EP: • how puberty relates to
growing from childhood to
adulthood • about the
reproductive organs and
process - how babies are
conceived and born and
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as we become
more independent
?

EP: that people have different
kinds of relationships in their lives
including romantic or intimate
relationships • that people who
are attracted to and love each
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how they need to be cared
for • that there are ways to
prevent a baby being made²
• how growing up and
becoming more independent
comes with increased
opportunities and
responsibilities

other can be of any gender,
ethnicity or faith; the way
couples care for one another

Bespoke Group: • about
relationship values and the
role of pleasure in
relationships • about myths,
assumptions, misconceptions
and social norms about sex,
gender and relationships •
about the opportunities and
risks of forming and
conducting relationships
online • how to manage the
impact of the media and
pornography on sexual
attitudes, expectations and
behaviours

P2&3:
Year 11BQ: What might make me
vulnerable when I leave school?
What is mate crime? BQ: What
might make me vulnerable when
I leave school?

BQ: What kinds of
relationships will I see when I
leave school?

EP:
EP:
Sec: Bespoke Group Work
Advised: Communication in
relationships Personal values,
assertive communication
(including in relation to
contraception and sexual health),
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BQ: What kinds of
relationships will I see when I
leave school?
Sec: (Y7)Families and
parenting, healthy
relationships, conflict
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relationship challenges and
abuse

• about core values and
emotions • about identity: All
about me • how to communicate
assertively • how to
communicate wants and needs •
how to handle unwanted
attention, including online • how
to challenge harassment and
stalking, including online (Mate
Crime and Cuckooing)

resolution, and relationship
changes
Sec: Bespoke Group Work
ONLY: A series of bespoke
and carefully delivered
sessions with targeted pupils.
Other pupils to default to Pri
PoS. Liaise with professionals
(DAB/School nurse/PSHE
Specialist Prac/PSA)
Families Different families and
parental responsibilities,
pregnancy, marriage and
forced marriage and
changing relationships

P2&3:
• about core values and emotions
• about identity: All about me •
how to communicate assertively •
how to communicate wants and
needs • how to handle unwanted
attention, including online • how to
challenge harassment and stalking,
including online (Mate Crime and
Cuckooing)

(Y7) • about different types of
families and parenting,
including single parents,
same sex parents, blended
families, adoption and
fostering • about positive
relationships in the home and
ways to reduce homelessness
amongst young people •
about conflict and its causes
in different contexts, e.g. with
family and friends • conflict
resolution strategies • how to
manage relationship and
family changes, including
relationship breakdown,
separation and divorce •
how to access support
services
P2&3: • about different types
of families and changing
family structures • how to
evaluate readiness for
parenthood and positive
parenting qualities • about
fertility, including how it varies
and changes • about
pregnancy, birth and
miscarriage • about
unplanned pregnancy
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options, including abortion •
about adoption and fostering
• how to manage change,
loss, grief and bereavement •
about ‘honour based’
violence and forced
marriage and how to safely
access support
*FGM

Topics to be taught discretely by a healthcare professional:
•
•
•

Sex acts to give and receive pleasure
Masturbation
Use of contraception that use an erect model of a penis.

Cross-curricular links to RSE & Health Education
Relationships and Sex Education (within the PfA curriculum offer) forms an integral part
of the whole-academy curriculum maps and schemes of learning for: Science,
English, Religious Education, Food and Cookery, PE and Wellbeing, Information
Technology and Careers and Employability. All reference to RSE and the other
elements of the Preparation for Adulthood curriculum, are directly linked to Keeping
Children Safe in Education and the breadth of government guidance outlined in
teachers’ planning, contained in the document: PREPARATION FOR ADULTHOOD:
TEACHING & LEARNING, PEDAGOGY AND ASSESSMENT.HANDBOOK FOR DELIVERY, SEPTEMBER 2020

•
•
•

•

Core Documents to accompany the teaching of Preparation for Adulthood:
Relationships and Sex Education Policy 2020
Preparation for Adulthood: Teaching and Learning, Pedagogy and Assessment
Handbook for Delivery- September, 2020. This is also the Scheme of Learning
(work) and must be used by all staff to deliver the programme and houses
recommended resources and links- including Government Guidance, which is
embedded within this document.
Preparation for Adulthood Curriculum Map September 2020

Review of subject/Quality Assurance:
This subject will be reviewed annually.
PfA teachers should meet monthly (as per the Meetings Calendar) to discuss
curriculum, teaching and learning- and address concerns or needs as soon as they
occur; passing concerns on to the subject lead.
The next date for review: September/October 2020 (post-parent consultation).
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